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Saudi Intervention in Omani Affairs 1952-1960

Thabet G. Al-Omari, Department of History, Yarmouk University, Irbid,
Jordan.

Abstract

The study aims to discuss the Saudi position about the most pivotal events that the
Sultanate of Oman underwent in 1950s. The study first dealt with the Saudi intervention
in Oman, Namely in al- Buraimi region in 1952. It also shed light on the reaction of the
sultan, the Imam, and British Government to that intervention.

The study also focused on the Saudi policy towards the conflicting parties: the
Imamate and the Sultanate. It also pointed out the kind of assistance that was provided
by the Saudis to the Imam and his followers as well as many Omanis.

The Saudi Government exerted a lot of effort, both at home and abroad, to back the
Imamate. Despite Saudi support, the Imamate could not continue as an authority in
Oman. Actually the Sultan fought the Saudi efforts and polices and enjoyed the British
Government's support.
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Turkey's Domestic Policy in Light of the Ruling Party
Justice and Development (2002-2009)
Economic Development and the Kurdish Question: Cases
of Study

Mohammad Mogdad, Bayt Al-Hekmah (House of Wisdom), Al al-Bayt
University, Mafraq, Jordan.

Abstract

The study discusses Turkey's domestic policy under the regime of the ruling party
"Justice and Development" since it took power in 2002 until the year 2009, in which the
Turkish Republic witnessed internal changes directly related to the reform and
modernization focused on aspects economic, social and political aspects and a thoughtful
approach, possess therefore the support of community and a clear and strong interest by
specialists and those interested in the study of political systems.

The study is based on a basic premise that "there is a correlation between the
political approach of the Justice and Development party in Turkey and between the
interests of the state especially with regard to issues of reform and modernization and
societal stability. To illustrate this , the study discussed the role of the ruling party in the
area of economic development and the Kurdish question (as a case study), as both are
being considered the priorities of the discussion and research in Turkey's domestic issues
and in identifying the methodology of the political system to deal with the requirements
of each. The study used both the function-based approach, systems analysis and content
analysis approaches in order to clarify the elements relevant to the study.

Finally, the study concluded several conclusions among the most important are that
there are many major players in Turkish political life, which have an impact on decision
maker in the Turkish government, such as the military and the respect for constitutional
rules of a secular state, and the preservation of one nationalism in Turkey, though it
made many of the Positive aspects related to economic development, and in some of the
issues related to the Kurdish question since the ruling party Justice and Development
took power in 2002.

Keywords: Justice and Development Party, Turkey's Domestic Policy, Reform and
Modernization, Economic Development, The Kurds.
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The Duality Pronoun in the Qur'anic Expression between
the Philosophy of Language, and the Limits of
Interpretation

Khalid Bani Domi, Department of Arabic Language and Literature, Yarmouk
University, Irbid, Jordan.

Abstract

This research approaches one of the topics that reflect the highness of the Quranic
style in its greatest images and finest manifestations; the duality pronoun in the Qur'anic
expression. It is a pronoun used in the Holy Quran in three dimensions: A complete
match is between the duality pronoun and what it refers to in the first dimension, while
in the second dimension there is a Deviation at the levels of singularity, duality, and
plurality in the sentence composition which includes the duality pronoun clearly or
interpretively. In the third dimension, the referencing of the duality pronoun varies and
there can be a disagreement in its interpretation.

The research seeks to examine these dimensions in the guidance of a number of
Quranic verses, which included the duality pronoun in order to determine the limits of
interpretation in these verses, as required by the philosophy of language, and what
expressive potential and prospects of meaning it offers, with some focus on the second
and third dimensions.

The first dimension is being discussed in brief as the referent of the duality pronoun
is straight forward and requires no interpretation. Having finished reading this research,
it will be clear that the duality pronoun in the Quranic expression is considered as a rich
resource of the language miracleness in the Holy Quran. This reflects the Unique
philosophy of Arabic Language which allows expressing the singularity by using the
duality; the duality to express the plurality and vice versa. The final goal of this research
as a part of the philosophy of language tries to show some of its beauty and present some
of the values and secrets which the Holy Quran glitters.
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The Vision of Ali Bin Abi Talib in Practicing Governmental
Rule and Policy

Hussain Mahafza, Department of Islamic History, Al Balqa Applied University,
Irbid, Jordan.

Abstract

This study aimed at investigating the vision of Ali Bin Abi Talib in Practicing
Governmental Rule and Policy. The study revealed that Ali- Bin Abi Talib, through his
knowledge and experience in Islam, came up with a comprehensive vision in practicing
governmental rule and policy. The substance of this vision was based upon the idea of
applying the rules of the Holy Quran and Sunna in both the nation and society,
depending on his own scholarly interpretation in all the matters that he faced. He
practiced policy from this perspective, but he couldn’t make a balance between his
theoretical vision and reality which resulted in reluctance and confusion in his policies
that gave his vision the quality of idealism.
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Kuwait’s Democratic Experiment: Roots, Reality,
Characteristics, Challenges, and the Prospects for the
Future

Mohammed Abdul Rahman Bani Salameh, Department of History, Yarmouk
University, Irbid, Jordan.

Mohammed Kanoush Al-Sharah, Department of Political Science, Al-
Zaytoonah University, Irbid, Jordan.

Mohammed Torki Bani Salameh, Department of Political Science, Yarmouk
University, Irbid, Jordan.

Abstract

This study aims to shed light on the Kuwaiti democratic experiment by discussing
the theoretical framework, then reviewing its historical stages from the establishment of
the state, until the present; its most prominent characteristics, the central role of political
leadership; major political, economic, social and cultural challenges; proposals to
address these challenges and finally predictions in light of local, regional, and
international variables. The study then concludes with an evaluation of this restricted,
but pioneering experience and capable of more development and progress.
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Poetics Antithesis in the Age of Sadr Al- Islam
Derar bn Al Khattab and Kaab bn Malek as an Example

Samar Al Dayyoub, Department of Arabic, Al-Baath University, Homs, Syria.

Abstract

This research studies the antithesis verse in the age of Sadr Al- Islam by analyzing
two types of this poetry, and aims at studying the basis which are the antithesis in this
age built on; this basis which leaded to prosperity of the art of antithesis in the Omayyad

age.

And study also sight, vision, poetic speech from the side of verbs' times, motion
and silence in the sentences, turning phenomenon, remaking of the event aesthetically,
artistic introduce of the ideas and the reasons of changing in artistic expression of both

poems.
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Narrative Building of the Hero’s Character in Bakatheer’s
Historical Novels: A study of Al-Thair AlI-Ahmar

Abed-Elqawe Al-Hosaini, Dean of the Faculty of Education, Science and Arts,
Department of Arabic, University of Taiz, Yemen.

Abstract

Ali Ahmed Bakatheer wrote Al-Thair Al-Ahmar in 1949 during his stay in Cairo. It
consists of four volumes in fifty chapters. It tells us about Al-Qarametah Movement in
Iraq and the role of its hero, Hamdan Qormot, who like any other peasant, suffered from
the landlords’ mistreatment and thus found it necessary to help peasants get rid of these
unjust practices. The novel also describes the hero as a member of the Al-Ayareen
Movement that aims at curbing the dominance of capitalism and caused it to decline. In
addition, the novel tells the story of the hero as an active member of Al-Kadaheen
Movement which believes in ‘comprehensive equality’ as well as the foundation of his
state of Al-Qarameta in the Sawad of Iraq.

In this study, the researcher sketches the character of Hamdan Qormot in detail to
finding out the narrative techniques the novelist adopts to construct the character of his
hero and how he promoted him from a simple peasant to a famous knight and finally to a
strong state leader. In particular, the study deals with the construction of the hero’s
character in Al-Thair Al-Ahmar from a historical and narrative perspective and the
techniques adopted by Bakatheer while constructing the hero’s character. In addition, the
study points out to what extent the narrative experience has succeeded in the
construction of the hero, Hamdan.
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&tre impliqués par le jeu et par conséquent a mieux faire de productions
linguistiques appropriés et adéquates a la situation de communication.

Il convient de rappeler que cette présente recherche n'est qu'une initiation
aux pratiques de la communication a classe du francais langue étrangére. Il
n'est pas question ici de redire ce qui a été dit a propos de I'importance des jeux
de role dans I'enseignement des langues étrangéres, mais plutét d'insister sur la
mise en contexte et en situation de communicatio qui motive l'apprenant a étre
impliqué par le jeu et a utiliser la langue cible par ces deux volets: linguistique et
extralinguistique.

The paper was received on May 23,2010 and accepted for publication on March 23,2011.
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se substituer aux mots lors du passage de [’intention de communiquer a la
L . 15 \ s .

réalisation du discours [...] »~ d’ou I'urgente nécessité de faire quelque chose

pour préserver des mots en mémoire.

L’acceés au vocabulaire exige nécessairement, de la part de l’apprenant,
I’observation et la connaissance d’un certain nombre de faits

« A) le signe linguistique situe son espace a la croisée de [’axe syntagmatique et
de 'axe paradigmatique et ne s’actualise comme vocable, que dans cet
entourage:

#* pour une part réel (cf. ses co-occurrents, sur l’axe syntagmatique, qui
constituent a eux tous sa distribution);

¥ et pour une part virtuel (cf. ses corrélés, sur [’axe paradigmatique, qui
forment ensemble son micro-systeme).

B) le sens d’un signe, c’est d’abord son usage, ses emplois, donc sa distribution
; \ 16
[...] et son micro-systéeme »

Outre ces considérations, R. GALISSON attire I’attention sur la particularité
suivante: comme le sens et 1’'usage sont liés et que ’acceés a l'usage résulte d’une
lente sédimentation, 1’apprenant doit savoir aussi que, contrairement a ce qu’il a
tendance a crare, la maitrise du vocabulaire ne peut étre que le fruit d’une
longue patience.

Ce que nous venons d’évoquer ici n’est qu’une réflexion sur I'importance et
le role de la linguistique (analyse lexicale, morphsyntaxique, etc.) dans
I’apprentissage du vocabulaire du tourisme

Conclusion

Le jeu de role est lun des meilleurs moyens pédagogiques auquel
l'enseignant peut avoir recours pour motiver les apprenants a communiquer en
langue étrangeére. Ce moyen pédagogique répond parfaitement au schéma de la
communication de Jakobson avec tous ses éléments. Les apprenants joueurs
constituent les deux péles de la communication (dessinateur / destinataire). Le
code est la langue cible avec tous ses éléments linguistiques (écrit / oral) et
extralinguistiques (gestes et images). Le canal de la communication est
forcément direct (face a face / téléphone). Quant au message, il constitue le
contenu de la communication qui doit porter sur le théme du jeu. Ce qui nous
importe ici est le dernier élément qui est la référence. Tamue cette derniére est
claire pour les deux podles de la communication tant le message passe le plus
clairement possible. Autrement dit, le fait que les apprenants joueurs soient
présents physiquement dans le contexte de la communication les aide a mieux
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grammaticale. Peut-étre pourrait-on méme montrer qu’il augmente avec l’dge,
chez le méme individu, dans la mesure ou s’éléve en méme temps son niveau
socioculturel; mais dans ce cas [’expérimentation serait encore difficile a
réaliser/...] »P

Mais, quelles que soient les conclusions auxquelles on aboutisse sur ce point
précis, il est bien évident qu’aucune méthode ne dispensera jamais d’un
apprentissage lexical. L’apparition des mots est toujours déterminée par la
situation et la thématique. Mais si I’apprenant ne parvient pas a utiliser ces mots
nouveaux pour communiquer, c’est parce qu’en général, on traite le mot
isolement, sans mode d’emploi contextuel ni situationnel.

Dans une perspective d’accés a la compétence commumiative, on ne peut
plus fermer les yeux sur cette absence de référenciation du mot a apprendre. Il
faut tenir compte des ¢éléments tant linguistiques qu’extra linguistiques, qui
conditionnent son usage. A ce propos, R. GALISSON souligne quecemme la
compétence communicative résulte d’une maitrise du code et de son emploi en
situation, ce serait encore réduire [outil langagier que de décrire les
caractéristiques d’emploi en situation des mots (références extra linguistiques),
sans décrire conjointement leurs caractéristiques d’emploi en contexte
(références

linguistiques), lesquelles dépassent largement ce que grammaire et
dictionnaire réunis divulguent de leur fonctionnement. Ce n’est que par la
maitrise de cette double dimension (extra linguistique et linguistique) que
["apprenant passera d’un savoir énoncif a un savoir-faire énonciatif »

Le fait de vouloir globaliser 1’approche des textes, de privilégier le tout au
détriment de la partie, d’aller a I’essentiel plutét que de s’intéresser au détail
amene les tenants de l’approche fonctionnelle a manifester trés peu d’intérét
pour I’é¢tude des mots. Pourtant I’apprenant a toujours besoin de se rassurer et de
vérifier qu’il ne s’est pas fourvoyé. Or, c’est en partie la connaissance du sens
des mots qui lui énne I’assurance indispensable a ’apprentissage d’une langue
étrangere.

Il conviendrait aussi de faire la distinction entre la compétence lexicale
active et la compétence lexicalepassive. On peut en tout cas bien imaginer un
usager capable de décoder unmot isolé quand il le rencontre pour la premicre
fois, alors qu’il n’aurait peutétre pas été capable de le produire luiméme. Le
probléme de la compétence productive semble plus difficile a résoudre que celui
de la compétence réceptive, comme le constatR.GALISSON: « méme si [’acte
de parole et la notion deviennent non seulement des unités d’analyse, mais
également des unités de présentation de la langue a maitriser, elles ne sauraient
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boite de nuit
bar de plein air
etc.
et

hotel a piscine
marché-a-souvenir
bazar a découverte
etc.

@ Les emprunts:

L. GILBERT définit le mot émprunt" comme suit « [’emprunt est un
phénomene linguistique dont [’étude va de pair avec [’histoire de la formation
d’une langue. Aucun peuple, en effet, n’a pu développer une culture entierement
autochtone, a l'abri de tout contact avec d’autres peuples, qu’il s’agisse de

. , . 2 <
guerres ou de relations économiques [...]» . Autrement dit, I'emprunt est un
procédé par lequel une langue s’incorpore un élément significatif d’'une autre
langue.

Exemples:
fast-food
week-end (empruntés a I’anglo-américain)
snack -
cafétéria (emprunté a I’espagnol)
pizzeria (emprunté a I’italien)
méchoui (emprunté a I’arabe)

Il ne s’agit pas ici de faire une étude sur les emprunts. Les exemples que
nous avons cités ne sont qu’une illustration des emprunts dans le vocabulaire du
tourisme.

5. Apprentissage du vocabulaire

Dans notre développement sur les documents authentiques, tels que les
guides touristiques et les catalogues d’agences de voyage, nous avons parlé de
l'utilisation massive d’emprunts et de mots composés. On peut, en effet, noter
que c’est le lexique qui sipporte directement et le plus souvent le poids de la
réalité extra-linguistique. Il en résulte un probléme de compétence lexicale que J.
TOURNIER tente d’¢lucider quand il écrit « le degré de compétence lexicale
semble varier davantage d’un individu a l’autre que le degré de compétence
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® Les mots composés de type substantif Jradjectifl !
Exemple: marché flottant
arcades commerciales
diner oriental
petit déjeuner anglais
whisky local
bar américain
etc.

© Les mots composés de type adjectif +substantif
Exemple: le nouveau parcours
le grand café
etc.

O Les mots composés de type substantif +substantif
Exemple: circuit découverte
aller-retour
chauffeur-guide
salle-terrasse
bar-picine
diner-spectacle
etc.

© Les mots formés par préfixation
Exemple: minibus
mini-circuit
mini-séjour
mini-golf
supermarché
etc.

O Dérivation syntagmatique. Il s’agit d’'unités syntagmatiques avec joncteurs:

les schémas les plus fréquents sont

substantif +de +substantif
et
substantif +a +substantif

Exemple: haut de gamme
34
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I’hébergement, le style de visite, les photos, les choses a connaitre, les
informations utiles, etc.

La formation a la vieprofessionnelle exige des conditions d’apprentissage
trés proches de la réalité. L’utilisation des documents authentiques, tels que les
catalogues, les brochures d’agences de voyage, les affiches publicitaires, les
cartes postales, etc., est un moyen de miee les apprenants en contact avec le
monde du tourisme.

4.3. Le vocabulaire du tourisme

Une autre application pouvant é&tre tirée de l'utilisation des documents
authentiques (guide touristique, brochure, catalogues d’agences de voyage, etc.)
est ’apprentissage du vocabulaire. Le vocabulaire du tourisme se trouve aux
confins de divers domaines ou dun ensemble d’activités différentesle voyage
(transport), I’hétellerie (restauration), l’histoire et la géographie (histoire de
’art), la publicité (commece), le sport et les loisirs. Il s’agit de microsystémes a
I’intérieur d’un ensemble beaucoup plus grand qui est le domaine de la réalité.
Le role de la langue, c’est de nommer cette réalité. Le vocabulaire du tourisme
est tributaire de 1’évolution de tousles domaines cités. Méme si 1’on ne peut pas
le considérer comme un vocabulaire spécifique (tel que le vocabulaire technique
de la médecine, de l’aviation, etc.), le vocabulaire du tourisme posseéde ses traits
caractéristiques, tels que« suppressions des prépositions, des mots de liaison, et
nombreuses créations de mots composes, a la fagon d’autres langues (avec ou
sans trait d 'union) ». 11 est important de sensibiliser les apprenants a I’évolution
des mots. Car ils sont les reflets fideéles d’une sociét et de son idéologie. Ils
évoluent, tout comme notre facon de voyager ou de découvrir un pays. Dans la
créativité¢ lexicale, L. GILBERT écrit«la langue s’enrichit d’une formation
nouvelle que lui imposent les nécessités du commerce et de ['industrie. Ceux-ci
ont besoin d’expressions courtes, dégagées, autant que possible, de prépositions
génantes et le plus souvent, inutiles »?

Voici quelques exemples de classement du vocabulaire du tourisme qui
illustrent la pensée de L. GILBERT. Les apprenants pourronallonger cette liste
a la demande de I’enseignant, en consultant les brochures et les catalogues
d’agences de voyage:

O Les mots composés dans lesquels sont exclues les prépositionsde lieu
(origine, provenance)
Exemple: du coté ville
avec vue mer
avec vue parc
Paris/ Paris
etc.
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Un certain nombre d’exercices peuvent servir a renforcer la compétence de
communication dans le domaine des Féponses libres".

A ce stade, l’exploitation de documents authentiques écrits tirés du contexte
professionnel devient esentielle.

4.2. Utilisation de documents authentiques écrits

L’utilisation de documents authentiques écrits doit étre privilégiée parce que
ceux-ci présentent les caractéristiques de la langue quotidienne et apportent plus
d’¢léments que les documents fabiqués. Ils permettent de mettre en relation la
langue et la culture. Selon S. MOIRAND, il s’agit demettre en ceuvre au cours
de langue des activités "authentiquement” communicatives en privilegiant
désormais les termes d’interaction d’apprentissage interactif »'. 11 faut utiliser
des textes accompagnés de référence (ex le théme, I’année, etc.) et penser
¢galement aux connaissances antérieures des apprenants. Si ces derniers sont
débutants, il faut choisir des documents brefs, présentant une structure
homogene. Avec des apprenants plus avancés, on peut utiliser des documents
plus longs et plus variés.

E. ROULET souligne les avantages de lutilisation de documents
authentiques: « 4 ce niveau, [’apport des documents authentiques est double:
d’une part, il permet a l’apprenant de decouvrir et d’acquérir la langue seconde
a propos de situations, d’événements, de thémes qui le concernent et
l’intéressent directement, soutenant ainsi sa motivation (sans doute est-ce méme
la maniere d’apprendre efficacement une langue seconde !); d’autre part, il
offre a I’apprenant une image authentique et riche d 'un autre mode de vivre, qui
peut contribuer a développer une attitude favorable a [’égard de celui-ci et de la
langue seconde .

Les documents authentiques supposent u@ analyse prépédagogique, avant
leur exploitation en classe. Cette étude permet, d’une part, de faire I'inventaire
complet des ¢éléments linguistiques, communicatifs et civilisationnels, et de
placer le document dans sa perspective sociologique de productiy et, d’autre
part, elle améne les enseignants a bien comprendre les fonctionnements d’un
texte et les conduit vers des pistes possibles pour I’exploitation en classe.

Quant au choix des documents, les enseignants peuvent introduire le guide
touristique comme matériel pédagogique qui donne des informations nécessaires
sur les lieux de visite, les activités quotidiennes du touriste, la culture, le mode
de vie du pays, etc. lls ont la possibilité également d’utiliser les brochures et les
catalogues d’agences de voyage, afin de sensibiliser les apprenants a observer
comment sont présentés et traités dans ces documents 1’espace, le temps,
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réservation, etc.) pour arriver ensuite a dessituations problémes" (perte de
bagages, train manqué, réservation oublice, etc.)

En fin d’apprentissage, on peut exploiter deux types de situations a
I'intérieur d’'une méme unité pédagogique I'organisation compléte d’'un voyage
débouche, par exemple, dans un second temps, sur appel téléphonique du
client ayant manqué sa correspondance ou dont la réservation d’hotel n’a pas été
enregistrée. En nous appuyant sur ces types de situations, on organise un jeu de
role (2 partir d’un canevas fourni par le professeur), pour voir aloss, a I’issue
de la formation, I’apprenant est en mesure

» d’exprimer une demande (demande de répétition ou de renseignement
complémentaire);

» de fournir un renseignement (oralement)
» de fournir un service (réservation de billet, notation écrite d’uninéraire).

La formation de cette compétence (fournir des renseignements) se fera
suivant une progression assez stricte. Nous allons a cette fin proposer aux
apprenants des exercices d’expression orale en prévoyant des étapesrépondre a
des questions fermées, puis a des questions plus ouvertes. Cette progression se

fonde sur la variation de deux cordonnées

€ Questions thématiques (nous appelons Guestions thématiques" celles qui se

rattachent & un secteur trés précis de l’activité professionnelleprix dune
chambre d’hétel, horaire d’avion, etc;)

3 "L’ouverture" des questions (suivant que la question appelle une réponse
précise ou bien une réponse plus libre de la part de 'employé).
On trouvera, cidessous, quelques exemples de questions
< Questions fermées (théme tres restreint)
#* "A quelle heure part ’avion pour Paris? "
#* "A quelle heure arrive le vol Air France? "
#* "Combien de temps dure [’escale a Rome? "
< Questions ouvertes (pas de théme précis)
%% "J’ai trois jours devant moi, qu’est-ce que je peux faire? "
% "Mademoiselle, j’ai manqué mon avion pour Paris, que dois-je faire
maintenant? "

Ce type de question appelle une réponse a la fois plus ouverte et beaucoup
plus élaborée au niveau de I’argumentation (la psychologie du client devant
aussi étre prise en compte).
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3% Je voudrais téléphoner au.., en.. (pays)

* Vous avez le numér®

* Cest le.... (numéro)

* Le...? (numéro)

* C’est ¢a, a., au.., en.. (ville, pays)
3% Trés bien

% Merci

Il s’agit d’une situation d’échanges verbaux par le canal du téléphone. En
terme de communication, 1’appraant doit, au minimum, apprendre a repérer les
actes de demande, retenir I’objet de la demande (le numéro de téléphone, le bieu
et savoir formuler en interaction les actes de requéte, de demande de
confirmation, de répétition et de vérification. Lors dealdétermination des
contenus d’enseignement, on sera amené a différencier des activités
(comprendre/parler au téléphone, distinguer/prononcer des chiffres, épeler, etc.)
et des fonctions de communication (savoir interpréter les formulations directes et
indirectes de la requéte, de la vérification, etc.). Ainsi, comprendre les chiffres
en langue étrangére et les identifier, en tenant compte des différences de
prononciation probable des interlocuteurs devient un objectif d’apprentissage
qu’il ne faut pas négiger ici. Cet objectif d’apprentissage implique une activité
qui met en jeu en priorité le développement des capacités de discrimination
auditive en langue étrangére. On peut faire acquérir ces capacités dans bien
d’autres situations que celles de la convesation téléphonique.

L’utilisation des dialogues enregistrés va nous aider a initier les apprenant a
la prosodie du frangais, c’es@a-dire a lintonation, et a I'accent dans la
prononciation des mots frangais. Les &rreurs" de prononciation de certains
¢léments segmentaux, comme l’articulation, ne serontcdrrigées" que dans la
mesure ou le message émis devient incompréhensible. Dans cette perspective, on
corrige lerreur de prononciation et l'intonation qui risquent de bloquer la
compréhension chez l'interlocuteur. L’exactitude phonétique est mise en place
par la répétition et la correction collective.

Les dialogues enregistrés gardent tout au long du programme une place
importante, mais leur emploi n’est pas systématique. Leur degré d’authenticité et
la mature de leur exploitation varient en fonction du niveau atteint par les
apprenants a l'intérieur du processus d’apprentissage.

On devra, bien siir, établir une progression des situations présentées par les
dialogues. Par exemple, si 1’on veut proposer unidlogue entre un personnel
d’une agence de voyage et un client, on part d’abord de situations stéréotypées
avec des demandes appelant une satisfaction ponctuelle (demande d’horaire, de
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Nous ne doutons pas que, si ce travail est effectué¢ méthodiquement, les jeux
de role rempliront leur fonction dans le parcours d’apprentissage de notre public.

4. Utilisation des documents authentiques

Si l’apprenant veut communiquer efficacement, il doit acquérir une plus
grande capacité de compréhension que d’expression. Il doit étre capable de
comprendre les locuteurs trés différents, qui Iui imposent des niveaux de langue,
des débits, des pononciations présentant une réelle diversité. Il doit donc, dans
I’enseignement, étre confronté a cette variété, que seule permet I'utilisation de
documents authentiques.

4.1. Les dialogues enregistrés

Il est important, en effet, de mettre les apprenanen contact le plus tot
possible avec la richesse et la variété de la langue cible et de réduire autant que
possible I’écart entre la langue enseignée et la langue que 'on utilise en situation
réelle. Dans cette optique, on fait écouter aux apprenants deslialogues
enregistrés dans des restaurants (situation serveur/client), des agences de
voyages (situation employé/client) ou des hotels (situation hotesse
d’accueil/client). Et si 'apprenant posséde un magnétophone, il peut utiliser ces
dialogues enregistrés comme exercice d’écoute. Ainsi, cela lui permet de
s’entrainer de fagon autonome, hors de la salle de classe, a la compréhension
orale.

Mais [l'utilisation d’un dialogue enregistré obéit a certains impératifs, en
effet, un dialogue enregistré doit

S présenter une qualité sonore satisfaisante, qu’il est parfois difficile d’obtenir
quand on enregistre les locuteurs a leur insp

S impliquer le minimum de présupposés, de sorte que linterprétation du
dialogue enregistré n’exige pas la connaissance de donnés contextuelles
étrangeres au publig

< offrir un certain intérét pour le public et renforcer sa motivatign

< favoriser une meilleure compréhension du monde dans lequel vivront les
apprenants.

Selon S. MOIRAND', I’analyse des discours recueillis permet détablir des
inventaires d’objectifs communicatifs a atteindre en terme de situations,
d’interactions, d’indices d’énonciation, de fonction de communication, de
marque de cohésion et de notions (lexicales et grammaticales). L’auteur donne
I’exemple d’une formation en langue de standardiste de services internationaux
ou le correspondant étranger demande un numéro de téléphone. L’ensemble des
discours recueillis se trouve dans le schéma conversationnel de base suivant
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3.2. Motivation du public spécifique

Il est important de souligner que le public visé est celui qui apprend le
francais dans un but professionnel bien précis. Il est naturel que sa motivation de
départ soit beaucoup plus grande que celle d’un autre public.

A notre avis, les apprenants sont fortement motivés par leurs besoins
professionnels, ce qui les incite a participer aux jeux leur permettant de
s’habituer aux situations de contact avec des touristes et de développer leur
compétence de communication en fancais.

3.3. Formation de I’enseignant

Afin de réaliser les tdches communicatives en classe, I’enseignant doit
accepter de changer de role. Il devient un animateur ou organisateur qui aide
l’apprenant a jouer et a s’exprimer en le conduisant petit a petitvers
I’autonomie. Pour atteindre ce but, il est important que l’enseignant connaisse
suffisamment les techniques et le déroulement des jeux. Par ailleurs, il ne faut
pas négliger les habitudes d’apprentissage et les difficultés particulicres des
apprenants dans la mise en ceuvre de jeux qui demandent notamment la bonne
volonté et la participation active de l’apprenant. Il faut attirer ’attention de
I’enseignant sur la psychologie de I’apprenant et la question de I’'ambiance de la
classe: comment briser la imidité? Comment encourager les participants a
collaborer? II nous semble utile que I’enseignant observe depuis le début Ile
caractére des apprenants afin de mieux connaitre leurs comportements. Certains
sont aptes a jouer, tandis que d’autres ont besoin dplus de temps pour
s’adapter. Ces remarques nous aménent a souligner que la mise en place des jeux
dans ce contexte particulier exige non seulement une compétence technique de la
part de lenseignant, mais également une compétence relationnelle. Sa
compréhension et son encouragement sont nécessaires pour sécuriser I’apprenant
dans I’application de ces nouvelles techniques.

3.4. Travail de préparation et techniques de classe

Les pratiques des jeux en classe réclament énormément de travail de
préparation afin d’atteindre leur but communicatif. Commengons par préciser les
objectifs et la compétence visée. Quels moyens linguistiques, consignes, sont
déclencheurs? Quel doit étre le déroulement de la s€anc® Chaque phase doit
&tre préparée de maniére a développerprogressivement la capacité a utiliser le
francais pour "faire quelque chose". 11 est nécessaire, par exemple, de choisir le
type de jeu en fonction des situations travailléesprévues ou imprévues, jeu de
role ou simulation. Il faut également préparer Btape de 1’évaluation: pour quels
objectifs, quand et commerit
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Cette technique assez fortement structurale est recommandée en langue
¢trangere avant de passer a des jeux de roles plus spontanés, car elle place
I’apprenant dans une situation oudes éléments structuraux peuvent étre réutilisés
dans des scénes plus libres donnant déja ’occasion de jouer des scénes vivantes
avec une certaine possibilité d’improvisation.

3. La mise en ceuvre des jeux en classe de francais

En mettant I’accent sur lacompétence de communication, les simulations et
les jeux de rdole nous apparaissent comme des techniques pédagogiques
particuliérement adaptées pour faire expérimenter a ’apprenant des situations de
communication ou les actes de parole et les fonctions desirsives (par exemple
I’enchainement des énoncés dans une argumentation) sont mieux'mis en scéne"
que dans des exercices formels ou dans la répétition et I’explication dun
dialogue. Cependant, [I'utilisation de jeux avec les étudiants exige une bonne
préparation de la part de l’enseignant qui doit tenir compte des habitudes
d’apprentissage des apprenants.

3.1. Objectifs pédagogiques
Dans ce contexte, le recours a des jeux a un triple objectif

S’entrainer réellement en vue du futur métier: faire expérimenter a
l’apprenant linguistiquement et culturellement des situations de
communication ou les actes de parole et les fonctions discursives sont
"mises en scene" dans un contexte d’imitation du réel nous parait
indispensable comme exercice d’entrainement. On doit savoir jouer
plusieurs situations mettant en scéne un professionnel, par exemple un
réceptionniste, selon les situations de communicationréceptionniste qui
informe, qui réserve, qui conseille, etc. La communication mise en jeu
ameéne l’apprenant a d&velopper sa compétence discursive. Certains jeux
mettent en situation d’énonciation adéquate 1’emploi fonctionnel de la
langue dans des actes de parole et dans des interactions langagiéres dont la
réitération ici est largement plus pédagogique que leur saulation dans des
échanges plus scolaires ou plus structuraux.

7
o\

Evoluer vers une logique de communication exolingue en ayant pris
conscience de la spécificité du public frangais, ce qui revient a apprendre a
structurer 1’événement de communication dune aitre maniére (notion
d’argumentation, rigueur du discours, aspects logiquesi'la francaise")

7
o\

Evoluer vers une certaine autonomie: maitrise de soi, développement
personnel, rapidité d’intervention, communication avec autrui, dépassement
de la timidité.

7
o\
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référentielle et opératoire, dans la mesure ou elles introduisent des types de
discours plus variés, rationalisés ou affectifs, argumentatifs ou persuasifs, etc.
Par le biais de ce jeu, ’dpprenant aura l'occasion de s’entrainer et de faire
comme s’il se trouvait devant une situation réelle. Le cas peut se présenter
lorsqu’on peut imaginer et reconstituer des situations de communication dans
lesquelles se trouvera réellement I’étudiant. Ce simulations nous semblent
avantageuses, surtout dans D’apprentissage du frangais dans le cadre
professionnel.

Prenons comme exemple des situations touristiques: pour le personnel du
tourisme qui doit entrer en contact avec des touristes frangais, il essez facile
d’imaginer des situations réelles de communication ou la connaissance et
'utilisation du frangais répondent a un besoin immédiat transmettre des
informations sur les programmes proposés, donner des renseignements,
conseiller, déconseiller, te., simulations qui ont toutes pour objet d’aider
I’apprenant a s’exprimer dans ces situationsla.

2.2. Jeu de role

Quant aux jeux de role, c’est «’animation par deux ou trois étudiants de
scénes ou de personnages plus spontanés, plus fantaisistes, eéventuellement plus
caricaturaux que dans les simulations proprement dites, sans canevas ni
scénario prédéterminés, sans documentation ni préparation particuliére autre
que le cours de langue lui-méme, sans consigne autre que [l’indispensable
nécessaire pour le point de depart ». Ces activités vont justement permettre
I'improvisation dans des situations moins"visibles", qui sortent du conformisme
habituel des apprenants.

Dans ces jeux de role, les étudiants sont amenés, selon leur tempérament, a
réagir dans des situations données. Plus les scénes jouées s’orientent vers le
théatre de la spontanéité, plus I'implication des étudiants peut étre naturellement
sollicitée, ce qui a l’avantage pédagogique de susciter des besoins expressifs
réels non plus limités maispersonnels. Pourtant, il est possible de pratiquer des
exercices préparatoires aux jeux de rdles. Ces exercices, ou jeux de roles
précontraints, mettent en relation une situation et un emploi privilégié¢ de
certaines formes structurales.

Prenons l'exemple de I’emploi du conditionnel dans I’expression de
I’hypothése. Un jeu de role précontraint consiste a imaginer par exemple une
situation dans laquelle on ne sait pas exactement ce qui se pass€un client ne
vient pas prendre son billet d’avion", on attend un invité depuis une heure", tUn
touriste a manqué son rendez-vous", etc.
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Principes de base des jeux

Nous retenons ici deux principes de base proposé par J. M. CAﬁﬁaour le
choix ou 1’¢laboration de jeux qualifiés de communicatifs

Q L’information manquante ou le puzzle informatif si un joueur B détient une
information dont un joueur4 a absolument besoin pour accomplir une tdche
X, il est indispensable quef et B communiquent;

A Linsatisfaction programmée: les joueurs sont momentanément placés dans
une situation insatisfaisante ils ont un probléme a résoudre, et la
communication est interrompue. C’est par le biais du langage qu’elle va
pouvoir reprendre.

Un jeu peut donc avoir des avatages non négligeables sur certaines
techniques d’expression mais il est important, dés I’instant ou ’on introduit une
activité ludique dans I’apprentissage, de bien en formuler les réglzes

&, un bon jeu a des régles précisescelui qui y joue sait ou ilva, pourquoi et
comment;

&, un bon jeu peut favoriser un emploi réaliste de la langye

&, un bon jeu est en principe créatif, c’esi-dire qu’il doit placer le joueur en
face d’un probléme réel a résoudre.

2.1. Simulation

La simulation, selon J. M. CARE,ste«la reproduction simulée, fictive et
Jjouée d’échanges interpersonnels organisés autour d’une situation probléeme:
cas a etudier, probleme a résoudre, décision a prendre, conflit a arbitrer.
Apprendre a gagner est un des objectifs pédagogiques principaux de ce type de
Jeu».

La simulation obéit a un canevas relativement précis et réglé a I’avance,
méme si les participants doivent y faire preuve d’initiative et si la ou les
solutions apportées au probleme dépendent d’eux. Le cas ou les situations qui
servent de support a la simulation sont documentés par un matériel d’appoint
description de la situation, données précises.

Pour F. DEBYSER, la simulation en formation est un procédé
pédagogique qui consiste a reproduire a des fins d apprentissage, des situations
dans lesquelles se trouvera réellement le sujet a ['issue de sa formation,
situations dans lesquelles il devra utiliser la compétence et le savoir-faire qu’il
cherche a acquérir »

Nous nous intéressons donc aux études de cas plus centrées sur le
comportement humain donnant au langage une fonction moins strictement
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Afin d’établir un cours du francais destiné a un public professionnel, nous
espérons pouvoir proposer quelques activités pédagogiques qui favorisent des
tdches communicatives et préparent les futurs professionels a mieux
communiquer et réagir convenablement en fonction des situations de
communication.

Dans une étape finale de I'enseignement, l’apprenant est supposé acquérir
une compétence linguistique et culturelle optimales pour pouvoir communiquer
en frangais dans sa vie professionnelle. Pourtant, il arrive que lédn" étudiant,
qui maitrise bien la langue, soit pris de panique et ne communique pas vraiment,
une fois placé en situation réelle de communication. Cette panique peut étre
attribuée au manque d’entrainement, car dans la communication quotidienne, on
ne prend pas la parole seulement pour constater un état de fait ou demander des
informations. L’interaction verbale a des enjeux qui ne sont pas toujours

strictement référentiels.

Afin de préparer l’apprenant a faire face aux réalités linguistiques et
culturelles différentes, et a étre autonome, il est important d’introduire en classe
de langue des techniques d’enseignement permettant I'implication personnelle
dans des situations se rapprochant du réel.Dans cette perspective, la mise en
scene sous forme de jeux peut étre un outil parmi d’autres qui permet a
I’apprenant de développer ses attitudes, ses aptitudes et ses comportements
communicatifs verbaux et non verbaux en langue étrangeére.

1. Jeu et pédagogie

Fait plus intéressant, le jeu, beaucoup mieux que les exercices, permet le
maniement de certaines régularités de la langue. L’utilisation récurrente de mots
ou de régles syntaxiques dans un jeu peut constituer une situation de
communication plus authentique que la répétition et la mémorisation par coeur
du célebre 'dialogue en situation". La langue dans le jeu aide I’apprenant a
exprimer ce qui correspond a un besoin ou a un désir d’expression, elle
I'implique dans ce qu’il dit et fait. Notre intérétest donc d’explorer plus a fond
I’intégration du jeu dans une procédure d’apprentissage du francais.

2. La communication mise en jeu: simulation et jeu de role

Nous traiterons ici de jeux apparentés au théatre, c’esi-dire de I’animation
de scénes avec s personnages en interaction verbale et non verbale, quel que
soit le degré de structuration ou, au contraire, de spontanéité du jeu (régles,
textes, canevas, attribution de rdles) ou I'implication personnelle des participants
dans les scénes qu’ils jouert. L’apprenant dans tous ces jeux doit jouer a é&tre
quelqu’un, y compris lwméme, et non pas jouer quelque chose (cartes,
devinettes, etc.)
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Résumé

Un didacticien doit étre capable de diversifier ses moyens et ses fins pour pouvoir
satisfaire les exigences de publics différents. Il faudrait que l'enseignemersoit mieux
adapté et plus centré sur les besoins langagiers du public auquel il est destiné. Afin
d'établir un cours du frangais destiné a un public professionnel, nous espérons pouvoir
proposer quelques activités pédagogiques qui favorisent des tdches aammunicatives et
préparent les futurs professionnels a mieux communiquer et réagir convenablement en
fonction des situations de communication. Pour cela il est important d'introduire en
classe de langue des techniques d'enseignement permettant l'implicatio personnelle
dans des situations se rapprochant du réel. Dans cette perspective, la mise en scéne sous
forme de jeux peut étre un outil parmi d'autres qui permet a l'apprenant de développer
ses attitudes ses aptitudes et ses comportements communicatifs wbaux et non verbaux
en langue étrangere.

Introduction

La didactique des langues étrangéres qui a longtemps privilégié un objectif
a caractére culturel/littéraire, se trouve aujourd’hui face a un autre type de
public, plus conscient que le public d’autrefie du fait que ’apprentissage des
langues étrangéres ne se fait plus pour des raisons de prestige social.

Ce public est celui des professionnels désirant ou devant apprendre une
langue pour répondre aux besoins communicatifs de tel ou tel métier.

Ainsi, la didactique doit étre capable de diversifier ses moyens et ses fins
pour pouvoir satisfaire les exigences de publics différents. En d’autres termes,
pour favoriser I'apprentissage des langues sur objectifs spécifiques, il faudrait
que ’enseignement soit mieux adapté et plus centré sur les besoins langagiers du
public auquel il est destiné.

Un enseignement formulant ses objectifs en termes de compétence
communicative se doit de définir des contenus prenant en compte I’ensemble des
compétences nécessaires a la maitrise des comportements sociaux visés.
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recovery of Pip’s “lost innocence through a redemptory second birth®
Tambling interprets Pip’s wish to be given little Pip as a sort of recidivism on
Pip’s part.67 But our reading of Joe, as Pip’s double, allows us to understand
why Pip feels that he somehow has his share in little PipBiddy indirectly
acknowledges Pip’s share in little Pip when she puts her hand into Pip’s hand,
after she has put her girl’s little hand to helips.

The return of Pip to his road and his union with Estella, as Jerome Meckier
holds, augments the union of Joe and Bidd6yg. It emphasizes that Pip cannot be
the “old chap” once again.In her Darwinian reading of the novel, Morgentaler
views Pip the gatleman as an evolutionary transformation of Pip the coarse boy
and thereby infers that the finality that the novel insists on is that “Pip can never
go home again.’69 But my reading of the story suggesetshat Pip can never go
home again because he left Je, his double, on that road to explore it for him and
so he cannot be with his double on the same road.

Thus, unlike Frost, through Joe, Dickens satisfies the curiosity of his reader
as well as his character when he enables Pip to explore the two roadsath
diverge in his life journey.Frost’s persona sighs, and Pip might sigh as well, but
not like Frost’s persona because he is unable to know what good things he might
have missed on the road not taken, rather, because he does see by his own eyes
the good things he has missed, as he watches Joe living happily with Biddy,
Pip’s woman on his road not taken, whereas he himself is perplexed and forlorn
on Estella’s road. With regard to Pip and his identity, we can connect Pip’s
whole narrative to his identity. When one writes a narrative that embodies his
“memories, understandings, experiences and interpretations, ” Lawler argues, he
virtually engages “in processes ofproducing an identity.”70 Taking into account
that what Pip has been attempting through out his fié is no more than producing
a satisfactory identity, writing his life story becomes one of identity constitutive
elements he makes use of to achieve that goal since the gentleman identity turns
to be a disappointment and going back to the blacksmith ideity is not feasible
at this point in his life.Pip might have failed to produce the identity he seeks in
the life of the gentleman; but he certainly succeeds in producing a distinct
identity through his narratiw.
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Joe is a plot necessity so that Joe could marry Biddy, the young woman who
once was Pip’s prospective wife.Joe remains in the village, the hard workg,
contented blacksmith.

In spite of the fact that Pip finds London, in Hobsbaum’ terms, ‘“ugly,
crooked, narrow, dirty,” he lives in it assuming a new social iden?{)tifhat is to
say, he leads in London what he believes to be the life of a gentlemantife of
idleness, clubs, and parties; a life of social competitions and affectatiofdut the
toll of this new identity turns out to be a high one: financial problems and
excruciating emotional trauma. He loses Estella, his money, and his benefactor;
furthermore, he has many enemies, feels lonely and insecuréHis idea of
gentility, ” as Sadrin remarks, “is henceforth tainted and contaminated” He
discovers his naiveté in his former understanding of social identity and
happiness. Pip certainly regrets taking that road and consequently decides to
return to the first road— his former identity and humble social classHis plan
meanwhile is to marry Biddy after he declares his regret for leaving her and even
to resume his career in Joe’s forge if it pleases he It seems that, perhaps
unconsciously, he held this notion in reserve, for he feels jealous when he learns
from Biddy, in his visit to the village upon his sister’s death, that Orlick is still
interested in her. As Stanley Friedman discerns, the “vaguemnething” that Pip
harbors while in London turns out to be no less than “a plan to marry Biddyz.”
To his surprise, this time, he arrives in the village on Joe and Biddy’s wedding
day. Seeing, as a reality, that Joe has replaced him in his relationship with
Biddy, he realizes that he and Joe could not be on the village road togethhris
the same conclusion that Joe reaches in his first visit to Pip in London when he
says to Pip “You and me is not two figures to be in Londof>Martin Meisel
points out sonething close to this when he says that “Pip is not permitted to go
back to Biddy any more than to Joe.’Meisel’s conclusion, however, hinges on
the notion that the past is inaccessible, and therefore Pip “can neither regain nor
remake any stage of [it].*64 Houston describes the occasion on which Pip finds
out that Biddy and Joe have got married as a “surprising scene” and that Dickens
in so doing “denies” Pip Biddy‘?5 Houston’s disapproval springs from her
insistence on one central meaning for the novelHad Dickens given Pip a second
chance with Biddy, he would have slipped into the grotesque and debilitated the
plot’s complexity which provides a marvelous potential for multiple readings.

In his second visit to the village, Pip finds out that little Pip Hasen born to
Joe and Biddy. The birth of a baby boy to Biddy, carrying the name Pip, stands
as a clear sign that through Joe, Pip was able to see what he himself could have
achieved on the road he chose not to takeOf course, this reading of the episode
should not clash with the other reading which views the birth of little Pip as a
13



Rawashdeh

What is peculiar about this is tha Pip would appear in his new identity, as a
gentleman. That is to say, he would be on the other road, and Joe could not be
with him on that road, for Joe is to continue the journey they have started
together. Of course, the apparent justification for natllowing Joe to accompany
him to the station is that Pip, as a gentleman, is ashamed of walking with Joe, the
common man. But this justification remains prisoner to Pip’s heart and is meant
to serve the traditional interpretation of the novelThe traditional interpretation
of the novel is served by viewing this incident simply as indicative of Pip’s pride
and snobbishness due to his newfound circumstances. I suggest that Pip’s
refusal to have Joe walk him to the coach has greater significance as being the
definitive moment in which the two characters each take on their new singular
role.

Pip tries to make light of the separation, telling the reader, “I whistled and
made nothing of going.”Despite his feeling of being “so ready” to leave Joe and
his social class in its entirety, the actual event is not as easy as he would have us
believe. On reaching the edge of the village, Pip is overcome with emotion,
relating that “with a strong heave and sob I broke into tears, ” and when he lays
his hand on the fingerpst and says, “Gooéby, O my dear, dear friend!,” the
friend in question is Joe® In the event, his separation from Joe is painful and
emotional, as if it were a metaphoric surgical operation to separate two
conjoined bodies. Joe also feels the intensity & the separation, although he, like
Pip, tries to conceal his emotionsThis painful separation is meant by Dickens to
emphasize that the relationship or bond between Pip and Joe has been so strong
and that Pip and Joe are separating for ever.

What is inferesting is that in the period after Jaggers’ visit, Pip starts to view
Joe and Biddy as a team from which he is excludedHis unease with the
situation is clear as he says that he “became quite gloomy” as Joe and Biddy
“became more at their cheerful easé”® He feels envious of Joe and Biddy,
particularly when they seem ready to get along without him and become quickly
accustomed to the notion of his departureJoe’s and even Biddy’s intentions in
hiding their true feelings are noble— they wish to relieve Rp of any guilt and to
facilitate his leaving for Pip’s sake.Pip misreads Joe’s and Biddy’s apparent
lack of regret at his leaving.

Pip meanwhile is fully aware that he and Joe are on two totally different
roads. Joe, however, is still his friend. The ad already diverged and each of
them has to be alone on his roadln other words, the split in the identity entails a
split in the character, Joe, the member of the proletariat, in the village taking the
road that Pip once viewed as his, and Pip, the membaf the bourgeoisie now, in
London taking the road that branched unexpectedly from itThe death of Mrs.
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chooses the less trodden road, thinking it to be the better on@n Estella’s road,
Pip is not even toll the name of his benefactor; Jaggers admonishes him, with
his authoritative voice, “the name of the person who is your liberal benefactor
remains a profound secret, until the person chooses to reveal it>

Pip’s decision to assume a new social identity taking Estella’s road) marks
the beginning of the third phase, in which Pip and Joe separate physically. this
phase, Pip the gentleman intrudes upon the reader’s awareness as an opposite
binary of Joe who is left in the village to continue the road thdyad started
together.

The circumstances in which Pip departs to London assert that the scene has
been brilliantly prepared so that Joe continues to play Pip’s role in the village in
a very smooth and convincing way.On the one hand, because she has been
mortally injured by Orlick, Joe’s wife has been bedridden, at least, for a few
months. To all practical purposes, Joe ceases to be her husband. On the other
hand, Biddy starts to get closer to Joe as she nurses Mrs. Joe on a daily basis and
steps into her hoes as housekeeper for Joe and Pip.More importantly, Pip
alienates himself from Biddy who has been set up early in the novel as his
“potential wife.””* He actually indirectly gives her to Joe when he says to her, a
few days before his departure to London,‘you will not omit any opportunity of
helping Joe.? Pip, as he explains, means educating Joe and improving “his
manners”, but actually, he asks for the kind of help that he himself had received
from her and had resulted in their forging a close relatiohsp.

The plot of the novel makes it obvious that before the divergence of the
road, Pip and Joe are one character on one road, but after the divergence, they
have to separate. Pip’s desire to keep his new clothes atMr. Pumblechook’s
house (out of the vilage) and not to put them on in the village until the morning
of his departure serves the premise that Pip in his new identity cannot be with
Joe on the same road, even though seemingly he does that “to avoid observation
in the Village.”56 Pip is to leave he village at five clock in the morning and “had
told Joe that [he] wished to walk away all alone” i.e. not be accompanied by
Joe.”” The prominent point here is that Pip, dressed in his gentleman’s outfit,
cannot walk side by side with Joe, the blacksmithpn the same road.
Symbolically, the physical and psychological split of Pip and Joe is complete at
this point. Pip sets out on his new road alone, leaving Joe to continue on the old,
established road in lieu of Pip.The latter tries to conceal his real reson for
declining to walk with Joe to catch the coach, even to himselfhe reason is, of
course, Pip’s wish to avoid the embarrassment of being seen with Joe due to “the
contrast” there would be between the two of them.
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source of shame and embarrassment.As Joe’s apprentice, Pip now sees his life
stretched out before him, unswerving, dull and humiliatinghere seems to be
no choice but to marry Biddy (since the tutoring lessons and her knowledge of
his career made them clog to one another) and to be a blacksmith for the rest of
his life. Knowing what road he has to take in life or what social identity he is
destined to, Pip is overwhelmed with despair and gloomAccording to him,
knowing this road, or being entrapped in thisocial identity, is like a thick
curtain that dimmed his happiness, the thickest curtain in his entire life, as he
describes it.*’

As the hope of a second road is not yet on the horizon, Pip is perplexktt
does not know what to do, but he knows for suthat he does not want to take
the road that he sees “stretched out straight before [himfQ This road or
identity, according to him, delineates a dim picture of his future lifRip
describes that road as “straight” to indicate that nothing is unknown dridden to
be discovered on it; it foretells a low, monotonous life of an ignorant, dirty
blacksmith. The idea of performing dirty, manual labor torments Pip immensely;
he is horrified by the notion that Estella “would, sooner or later, find him out,
with a black face and hands.”His feeling of alienation increases as he grows

.. . “ 91
more contemptuous of his identity— “more ashamed of home.

His misery is compounded by his inability to advance with his personal
identity, for he comes to the realization that thenkwledge Biddy has imparted
to him is meager and not satisfactory.His dissatisfaction with his personal
identity reaches its peak, however, when he learns, in one of his visits to Miss
Havisham, that Estella, being from the bourgeoisie, is abroad to baeded “for
a lady.” The news about Estella’s education fuels his desire to become a
gentleman, to acquire a new social identity, although at this stage he does not
know how to achieve his aim.In the midst of his despondency, a new road, the
very road tha will lead him to obtain the identity he aspires to, looms sudden
and imminent; Jaggers comes and unexpectedly announces that Pip is to “be
immediately removed from his present sphere of life [social class]. and be
brought up as a gentleman.’52 In other words, he is to be given a new social
identity, one through which he would see himself eligible for the love of Esella.

As a result of Jaggers’ visit, a fork suddenly opens up before Pip on the road
which had threatened to be “straight” for eternity.Finding himself, totally
unexpectedly, standing at this fork, Pip appraises the two roads now open to
him. The first appears to him as a miserable one, with the exception that it has
Biddy on it, whereas the second, hazy and difficult as it may seem, has Estel
on it. His infatuation with Estella, although he knows full well that she is
dangerous, leads him to choose the second roadLike Frost’s persona, he
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a member of the proletariat and his desire to be a member of the bourgeoist,
feeling that sparks what could be called the emotional separation between the
two, Pip and Joe.

The emotional separaton between the two is made clearwhen Joe, in his
long lecture on happiness and contentment, could not help Pip restore his old
satisfaction in his social identity.Joe’s speech proves to be of no substantial help
to Pip who, after he leaves Joe and gets up to his room, starts to slight and judge
negatively the class he belongs to, represented in the cottage he lives in, the
people he isrelated to, and the lifestyle they leadT'he impact of his following
visits to Satis house augments his identity crisis, for these visits gradually
alienate him from his people in general and from Joe, his soul mate, in
particular.

The embarrassment incured by Joe on Pip by his awkward behavior during
their visit to Miss Havisham makes Pip more certain about his feeling toward his
social identity and widens the gap between the two oneentimate companions as
well. After that visit, he comes to the concdwon that he “should never like Joe’s
trade, ” even though he admits that he “had liked it once, ” but as he notes, “once
was not now, ” revealing fundamental change in his attitude and plaﬁg.Pip
seems to attribute Joe’s awkwardness and ignorance to his saal identity, and
following in Joe’s footsteps would necessarily transform him into another Jee-

a clumsy, ignorant blacksmith.In her article “Meditating on the Low: A
Darwinian Reading of Great Expectations”, Goldie Morgentaler views Joe as the
“natural” and Pip as representative of “the evolution of the human species away
from its primitive origins.’47 Morgentaler’s Darwinian reading of the two
characters reveals that Pip and Joe, at a certain stage, are one entity, a point that
supports the notion of “dmbleness” suggested in this study.From her Darwinian
viewpoint, Pip begins the novel in the same category as Joe, “the natural”, but
his decision to strive to become a gentleman sets him on the path of evolution to
a higher state. Our reading of the novelreplaces “entity” by “identity, ” i.¢.they
start with one social identity and start to separate, first psychologically, as Pip
grows up and becomes more resentful of his social identityWhat confirms this
alienation is that Pip never reveals this feelig to Joe, on the ground that he
wants to save Joe the harm of such a disclosuréSurprisingly, he does not find
any difficulty in revealing his dissatisfaction with his social identity to Bid(f}%

After Pip becomes officially apprenticed to Joe, what bindhem together
are the physical, material things (the cottage and the forge), not the mutual
interests and common worries.The thing that Pip once waited for impatiently (to
be apprenticed to Joe) becomes a heavy burden on him, or rather a nightmare, a
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attention to the choice of appropriate language for his characters”® This
appropriate language essentially includes the character’s word choiceMoreover,
Herald Nelson, in his discussion of the narrator’s language and rhetoric in
Dickens, points out that “the narrator’s language may show a rise or fall in
spirits.”39 The language Pip uses to describe that incident shows an obvious rise
in his spiris, and it is indicative of his consciousness of his new identity, one
that is different from that of Joe’s.

Significantly enough, that same evening, Pip is told that he is to go and play
at Miss Havisham’s house on the next day, the visit that, par exeade, is
considered the first turning point in his lifeAs a result of that visit, Pip, on the
one hand, becomes aware of the fact that social identity is as important as
personal identity. From the abuse and humiliation he suffers from at Satis house,
he realizes that he belongs to a class (the proletariat, in Marxism) that is being
held by the Class of Estella (the bourgeoisie) as inferior and worthlesdt is the
class conflict that emerged, as Georg Lukacs remarks, with the increasing power
of capitalism. “In Marxism the division of society into classes, ” Lukacs explains,
“is determined by position within the process of production.4’O Pip, at this point,
seems to realize this fact very well, and thereupon, as Crowley puts it, “begins to
renounce—even resent his humble beginnings.’41 During his visit to Satis house,
Pip, under the impact of Estella’s strong contempt, becomes convinced to
believe that he is “backward” and “ignorant, ” compared to the society of Estella
and Miss Havisham. For the first time, & feels ashamed of his social identity,
that being a “labouringboy” is a humiliating thing, and that having “coarse”
hands and “thick” boots is something demeaning.According to him, even his
terminology turns to be a source of shame, simply because Eslelsays, with
disdain, that he uses the term “Jacks” instead of “knaves>We understand that
this term was learned from Joe, for he says, “but I wish you hadn’t taught me to
call knaves at cards, Jacks*® What is astonishing is that, on that particular
occasion, Pip identifies himself through Joe; he “wished Joe had been rather
more genteelly brought up, and then [he himself] should have been so too'He
believes that he and Joe share one identity, or, he inevitably has to dog Joe’s
footsteps. Being relatively physically small for his age and Joe very large, Pip
seems to see himself as though looking through a magnifying glass when he
looks at Joe, like Swift’s Gulliver when he, in Brobdingnag, observes the faults
of the human race magnified in the giganti people there. His disappointment in
his own humble life grows accordingly, and his ignorance as a child looks so
much worse when reflected in Joe, an adultfor Pip, the things that Estella
found fault with in him are magnified in JaePip is aware of tle impact of that
visit on him; he admits that “a strange thing happened to [his] fancy” in that
place.45 That “strange thing” is nothing other than his contempt of his identity as
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Pip and Joe like also to be physically close to one another, something in
which Pip seem to find enhancement for his vulnerable identityPip’s visit to the
Three Jolly Bargemen to call Joe shows how Pip likes to stay physically close to
Joe, for he excuses himself to Mr. Wopsle, who has already made him space to
sit, and prefers to sit beside Joe, the one with whom he feels secure and
comfortable.” In different incidents, we find that Joe and Pip maintain even a
sort of physical connection.When the stranger hands Pip the shilling, Pip thanks
the man while “holding tight to Joe, ” and in the chase of the two convicts, while
holding one of the torches m one hand, Joe holds Pip’s hand in the othéf. This
physical attachment is most prominent on three separate occasions during the
course of the novel when, on each occasion, the two become one moving body.
The first is in the beginning of the chase of theonvicts when “Joe took [Pip] on
his back, ” and they plunged into the marshes as one boa}lf.The second and the
third are associated with their tour in London during Pip’s recuperationJoe
bears the adult, but still weak, Pip from his room to the carrigédoe carries the
adult Pip for a second time, when they get back from the tour, “across the court
and up the stairs.”” Crowley rightfully describes the incident as a “moment of
intense communion with Joe.* These occasional symbolic instances of fusion
of their two bodies stand as salient signs that Pip and Joe are one personality
(with one identity) split between two charactersPip confirms this unity as he
expresses his feeling towards the enterprise that Jaggers has carried for hinkle
says that he “wa lost in the mazes of [his] future fortunes, and could not retrace
the by-paths [he and Joe] had trodden together.g"5 This declaration emphasizes
the unity of character and identity between Pip and Joe before the appearance of
Jaggers. Thus, this “doublenss” is very well established before Pip’s visit to
Satis house and the aim is to see Joe thenceforth as Pip on the first road, giving
Pip the opportunity to take the other one.

The second phase (preparing the ground for their separation) starts with
Pip’s growing self-consciousness: his awareness that he is uneducated and his
desire to improve himself, a fact which inevitably leads to the mental separation
of the two characters. This growing selfconsciousness, manifested in his
relentless efforts to acquie education, is his first step towards forming a
satisfactory identity and simultaneously marks his mental separation from JoeA
year after the chase of the two convicts, Pip manages to write a few lines (as a
letter to Joe) in broken EnglishThis is the occasion when Pip finds out that Joe
is illiterate.*® For the first timg Pip views himself as different from, or rather,
superior to Joe. This feeling of superiority is evident in the language he uses to
describe that incident: “I leaned over Joe, and, ity the aid of my forefinger,
read the whole letter.*’ G. L. Brook remarks that Dickens “paid a good deal of
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relationship between the two, receive ndepth scrutiny and analysis from critics
and commentators.” Pip’s relationship with Joe is only referred to in passing
and is far from ever being considered as one of the focal points of the novébhe

is, apparently, one of the least seriously considered characters in the novel.
Robert Golding and James Crowley redce Joe to a sort of standard of morality,
depicting him as a passive character with no role to play in developing the plot
of the novel” Surprisingly, Sadrin does not even include Joe in her list of
characters who, as she puts it, “play an important partin the life of the hero”
even though the list includes such minor characters as Pumblechook, Orlick,
Wopsle, and Trabb’s boyz.4 Houston seems to be the only one who holds that
Joe plays a significant role in the novelAlthough she does not dwell on the
point, she remarks, in her essay “Pip and ‘Property, ™ that Joe is one of those
who “made” or “reproduced” Pip.25 Hence, Joe should receive his due share of
attention and his importance in the novel shall be underscoredWe can examine
the structure of thenovel and divide it into three parts corresponding tidily in
terms of the relationship between Pip and Joe: the part in which Dickens
establishes Pip and Joe as one character, the part that prepares the ground for
their separation, and finally, the pam which each one takes his separate road.

To solidify the ground of the premise of the study and before returning to
Pip and his identity crisis, it is essential to show how Dickens establishes the
“doubleness” of Pip’s and Joe’s characters. The process 8 a multidimensional
one; it encompasses what Pip and Joe have in common, the way people view and
treat them, and their tendency to remain physically close to each othddickens
introduces Pip and Joe to the reader as simple, illiterate, and kihearted
friends.”® To solace Pip in times of distress, Joe would tell him that he had
suffered a lot during childhood at the hands of his father, just as Pip now suffers
at the hands of Mrs. Joe, and when Pip becomes Joe’s apprenticed boy, Joe tells
him about thedays when he himself had once been an apprenticeSuch episodes
are meant to show that Pip’s childhood seems to mirror that of Joe’s.
Furthermore, Mrs. Joe treats Joe and Pip as if they are of the same afhe, with
her “hard and heavy hand, ” is as harshn Joe as she is on Pipz.7 She would also
put the same amount as well as type of food for each of them, not paying
attention to the fact that Joe is an adult who works at a physically demanding job
and Pip is just a little boy. Moreover, Mrs. Joe and Pumblook would
frequently discuss Pip’s future in his presence without consulting him about this
matter. Pip does not seem surprised that he, as a young boy, is never consulted;
however, he does remark upon the way in which Joe is equally disregarded,
noting that “In these discussions, Joe bore no partz.g’ Dickens once again gives
Pip and Joe a shared denominator.
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two roads offers itself as a manifestation of the new meaning of the novel or vice
versa, that the new meaning is created throughn Jacques Derrida’s terms, the
“metaphorical mediation, ” which in itself is a signifying processlf‘ According
to Derrida, metaphor emerges when the “signified” stops to have that
“immediate” and “mediated” relationship with the “logos.”In other words, th
metaphorical meaning is born when the “signified” is freed from the “logos” and
simultaneously the metaphorical medium presents itself as a substitute in that
relationship. b

Thus, the complexity of the plot opens the doors wide for different readings
of Pip’s identity, one of which is that Pip and Joe are one character, or that Joe is
Pip’s double. This “doubleness” emerges profoundly and fits smoothly in the
suggested metaphor of the two roads in the novellt is significant to remark that
employing metaphor as a device to link the different dramatic episodes is not
new to Dickens’s narrative technique. Wheeler observes that Dickens in the
186(%s revealed “fascination with the mysteries of identity— especially the split
personality and doubles.”™ Doris Alexander points out (in a chapter subtitled
‘On How Two Personalities Amalgamate to Form One Character’) that Mrs.
Micawber, inDavid Copperfield, and Mrs. Nickleby, iWVicholas Nickleby,
when combined together, represent the personality of Dickens mother. 7 In this
case, we have a real character whose traits have been divided between two
fictitious ones. But ultimately, it is one character that split into two characters.
On another level, Graham Smith views the encounter between the “traveler” and
the small boy, inThe Uncommercial Traveller, as a meeting between the
“traveler” and ‘“his younger self.”™ It is as if the “traveler” had a double in his
boyhood, and Dickens decided to hold this double in animation until the
“traveler” grows up and returns to enounter himself, the self of an earlier time
period. Julian Moynahan in “The Hero’s Guilt: The Case ofsreat Expectations”
refers to Miss Van Ghent’s “metaphoric connection between Magwitch and Pip”
in the sense that Magwitch represents Pip’s criminal actsf snobbery is to be
viewed as a crime” Displacing Ghent’s suggestion as inaccurate, Moynahan
replaces Magwitch with Orlick “to define Pip’s implicit participation in the acts
of violence with which the novel abounds.®* Other critics, Daniel Pollack
Pelzner observes, “have discerned parallels between Pip and the character
Wopsle portrays.”21 The notion here is that “doubleness, ” is embedded in the
novel and could be seen from different perspectives, depending on the way the
text unfolds itself to the reader

Usually, Great Expectations (1861) is taught in classrooms with Pip and
Estella at its center. Besides, Pip’s character, Estella’s character, and the
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“Who am 1?” is the question that troubles Pip from his childhood as he finds
himself unable to utter his name and unable to createomvenient and supporting
images of his parents, whom he does not remembetlis very name (Pip) is the
result of his childish inability to pronounce his name (Philip Pirrip) correctly.
Adopting this name (Pip) might be the first cause for his identity crissince he
loses, by abandoning his real name, one important constituent of the personal
identity— the name given to him by his parentsMoreover, the utterance “pip, ”
as a signifier, indicates something small and insignificant, a connotation that
surely would not help in achieving a satisfactory identity as Pip grows upt is
worth noting here that upon acquiring the identity of the gentleman in London,
Pip accepts Herbert’s suggestion to assume a name, Handel, that suits the new
identity. The second cause that contributes to the vagueness of his personal
identity, as a child, is the death of his parents while he is too young to remember
them. A person usually draws a large portion of his selidentity his knowledge
of his parentage and his history with Isi parents, the history which becomes the
memory of that person. Memory, as Harold Noonan states, is “crucial to
personal identity.”11 Pip, obviously, had no memory of his parents since they
died when he was too young to remember them, but could only creatague
images of them in his childish mind.To his bad luck, the images he creates
(based on the style of lettering used on their tombstones and being
miscomprehended by Pip) contribute to creating disturbing images about his
parents and virtually adding tothe fragility of his identity. A third cause can be
found in the treatment Pip receives from his sister as he grows up in her
household. What confuses Pip and causes him to be unsure of his identity is the
constant haranguing and abuse, both physical anderbal, that Mrs. Joe doles out
to him. Although he is essentially a good child, his sister’s insistence that he is
thoroughly unworthy and bad leads him to doubt himselfHe only ever feels
somewhat comfortable with his own identity when he is in the presce of Joe.
This feeling of uncertainty leads Pip, at different points in the novel, to see
himself in others and sometimes in imaginary literary characters that he becomes
familiar with, like seeing himself capable of absorbing all diabolical aspects of
George Lillo’s character, Barnwell” Pip’s vivid imagination makes him
susceptible to such episodes; Gwin Watkins underscores these disturbances in
his c%aracter, describing the outcome as “alienation from self” and “identity
loss.”

The idea that Pip’s stuggle with his identity is the pivotal point of the novel
serves to bolster the major premise of this studyT'hat premise being that Pip and
Joe are actually one personality, split into two characters with two different
identities as a literary ploy whichenables Pip to explore the two roads, one as
himself and the other in the guise of Joe, the blacksmitthe metaphor of the
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On the other hand, there is something of a consensus among critics that
Great Expectations (1861), written during the latter stage of Dickens literary
career, differs from his earlier novels, which were marked by the striking
realism. The novel is not realistic in the traditional sense of the term because
several episodes in it canbe labeled as melodramatic and some, rather, as
picaresque or, even, urlesque than realistic.’ In addition to its lack of “true”
realism, a further distinguishing factor is identified by Anny Sadrin who
highlights the idea that it is not a “topical novel” That is to say, Dickens’
earlier novels focus on particular topicssuch as political, economic, and social
issues whereas Great Expectations (1861) does not; the novel has its own
peculiarity. Sadrin also describes the novel as “fundamentally ambiguous.é’ Its
ambiguity, however, reflects Dickens’new interests, and Dickns certainly
intended the novel to appear as such to serve these new interestdMichael
Wheeler and Harold Bloom are more specific about the change in Dickers’
narrative pattern. The former says that Dickens later novels “indicate a
deepening interest in the psychology of the individual rather than the condition
of the society, ” and the latter holds thaGreat Expectations (1861) “enters the
abyss of Pip’s inner self.”” Wheeler attributes this change to the influence of
Wilkie Collins, the young nove$t who was a master of this type of writing and
with whom Dickens became intimate friends.It is worth mentioning that
Wheeler maintains that Dickens’ last novels displayed “the destabilizing of
individual identity.”

From this perspective, identity aris as one of the serious issues that the
novel attempts to tackle.Jeremy Tambling places “the creation of identities™ at
the heart of the novel, and Gail Houston asserts that the novel revolves around
“the hero’s search for identity.’9 But, what is identy? Philosophers from the
time of Plato to our present time have been trying to unravel the constitutive
criteria of identity. Pillars of modern philosophy like Locke, Hume, Hegel,
Marx, and Freud had their contributions in this regard, but each one appived
the question of identity from a different perspective. Nevertheless, a
comprehensive and precise definition of the concept remains a goal that is still
yet far from being achieved; such a definition is unattainable simply because
identity has its congituents in our genes, psyche, culture, race, and, even,
citizenship. However, people who lead smooth natural lives do not concern
themselves with identity, but the question of identity becomes an agonizing
concern to individuals who experience identity asis i.e. who live with vague or
Vulnellrgble identity, or, in Steph Lawler’s terms, who “are not quit sure who they
are .”
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follow. In Dickens’s Great Expectations (1861), this curiosity is satisfied. The
reader is given the opportunity to observéoth of two possible outcomes to the
plot when Pip, the hero, is given the chance to explore two completely varying
roads. This study argues that Pip and Joe are intended to be viewed as one
persona split into two characters, a literary tactic employed HYickens to enable
Pip to pursue both options: the road of the blacksmith and the road of the
gentleman. By undoing the traditional construct ofGreat Expectations (1861) —
Pip’s relentless endeavors to become a gentleman to win Estella’s love- Pip’s
decision to go to London to live the life of a gentleman leaving both the forge
and Biddy to Joe becomes the turning point that brings into play the metaphor of
Frost’s two roads, however, with a fundamental difference between Pip and
Frost’s persona, that the drmer, through his double (Joe), would be able to
simultaneously explore the two roads.

It is essential to point out that Dickens uses the early chapters of the novel
to carefully establish the similitude between Pip and Joe, before the opportunity
to proceed down a new road is presented to PipOnce the roads diverge, Joe, as
Pip’s proxy, continues his journey on the familiar road, the features of which are
not difficult to anticipate, leaving Pip free to travel down the second, somewhat
mysterious road, whereas Joe the blacksmith, who forms a sharp contrast to Pip
the gentleman, takes on the role of Pip’s double, continuing on Pip’s road,
illustrating to the reader what Pip’s future life might have been like if he had
never been imbued with dreams of becming a gentleman and subsequently been
provided with the means of becoming such.

But the question that poses itself here is: what is the basis for such a
reading? On the one hand, from a “deconstructive” point of view, a text is not a
rigid construction; rather, it is a weak one so much so that we can “deconstruct”
it in a way that would yield a meaning that even contradicts the former onl¢. is
true that Jacques Derrida, in his discussion of writing, points out that writing is
always preceded by “a meanng” created within and maintained by the “logos, ”
but this “linear writing, ” which governs the “interpretation of signs,” as he
states, has never been in full control of the meaninnghat is to say, no one can
claim that a certain text has one single meamg. What Derrida suggests explains
why we find ourselves prone to see in texts meanings other than the traditional
ones and sometimes construct meanings that even clash with or oppose the
meanings suggested by others. Ross Murfin calls this desire to reada literary
work against the grain “the deconstructive itch, ” pointing out that, according to
deconstructors, “texts” do have the capacity “to support seemingly irreconcilable
positions.”3 It is from this assumption that this reading of the novel (which,
contrary to the norm, marginalizes Estella and gives Joe a pivotal role in the
novel) claims it validity.
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The Metaphor of Robert Frost’s “The Road Not Taken” in Charles
Dickens’s Great Expectations

Mohammed A. Rawashdeh :

Abstract

Charles Dickens’s Great Expectations (1861) is usually read and even taught with
the relationship between Pip and Estella at st center. This study shifts the focus to Pip
and Joe relationship, viewing this relationship as another center for the novel. Unlike
other studies that relegate Joe to the margin, this study presents him not only as another
major character but also as Pifs double. Dickens employs Joe to enable Pip take the two
roads when Pip’s road diverges to the blacksmith’s road and the gentleman’s road and
virtually enables Pip to know what the two roads have to offer him.

Before Joe replaces Pip on one of the twoomnds, Dickens carefully paves the way
for this replacement. First, Dickens begins the novel with Pip, as a boy, suffering from
identity problems, opening the door for different possible readings of Pip’s identity.
Second, he presents the young Pip and Joas two characters who have much in
common: have the same good nature and interests, tied to one another by real friendship,
treated alike by Mrs. Joe. Equally important, Pip and Joe unite physically three times in
the course of the novel to form one movig body when Joe carries Pip on three different
occasions. The ending of the novel supports this new reading as Joe marries Biddy who
once has been Pip’s choice for a wife. Moreover, they name their first child Pip, an
indication that he is strongly relatd to the original Pip who is now a gentleman.

When the persona in Robert Frost’s famous poem “The Road Not Taken”
says “Two roads diverged in a wood, and+/ I took the one less traveled by, /
And that has made all the difference, ” he is fully aware thhe is in a situation
from which there is no turning bacK. Therefore, he sighs for the unknown
opportunities that the other road may have offered himThe deep regret he
reveals springs from the feeling that the other road might have been better, or
more fruitful, inferring that the one he chose was unsatisfactorWhat he is sure
about, however, is that the road taken profoundly altered his entire life.

Pondering over what we might have missed, or even avoided, on a path that
was a possible option is a uriosity that tantalizes our minds, particularly when
we, in retrospect, try to evaluate our achievements along the road we chose to
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e AARUJA publishes genuinely original articles characterized by clear academic
methodology, comprehensiveness, and thorough investigation, where exact
referencing is made to sources and reference works, and the article has not
been previously published anywhere else. A specialized criticism or review of an
academic work published in the Arab world or abroad as well as reports on
specialized Arab or inter- national symposiums and conferences may be
published. Manuscripts accepted for publication in A4RUJA are approved for
academic promotion

e  AARUJA publishes academic articles in the fields of arts, languages, social and
human sciences, social service, journalism and mass communication

e Manuscripts should be computer-typed and double spaced. Four copies are to
be submitted together with a floppy disk congruent with IBM (Ms Word)

e  Manuscripts including figures, drawings, tables and appendixes shall not
exceed thirty pages

e  Manuscripts submitted for publication in 44RUJA shall be sent, if initially
accepted, to at least two specialist referees, who are chosen with absolute
confidentiality by the Editor —in —Chief

o AARUJA reserves its right to ask the author to omit, reformulate, or reword
his/her manuscript or any part thereof in a manner that conforms to the
publication policy

e  Copyright pertinent to the manuscript accepted for publication shall be
transferred to A4RUJA.

e AARUJA does not pay remuneration for the articles published therein

e One copy of the issue in which the manuscript is published well be sent free of
charge to the sole or principal author of the published manuscript.
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